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	STATISTICS

PDC 120 or 124
	TOPS Code
	% of courses taught by full-time instructors

	
	493012
	None

	Date
	Students Enrolled
	# Declared Majors
	%
Retention*
	%
Success**
	Awarded
	# Students Transferred
	FTEF
	Earned WSCH
	WSCH/
FTEF
	COST/
FTES

	
	
	
	
	
	#

Degrees
	#

Certificates
	
	
	
	
	

	F’99
	478
	NA
	80.4
	68.3
	NA
	NA
	NA
	2.2
	1435
	652
	

	S’00
	331
	NA
	74.4
	64.2
	NA
	NA
	NA
	1.8
	993
	552
	

	Sm’00
	137
	NA
	83.9
	90.5
	NA
	NA
	NA
	.8
	411
	514
	596 (99-00)

	F’00
	417
	NA
	83.1
	70.9
	NA
	NA
	NA
	2.2
	1308
	594
	

	S’01
	285
	NA
	74.7
	62.5
	NA
	NA
	NA
	2
	855
	428
	

	Sm’01
	115
	NA
	94.8
	84.3
	NA
	NA
	NA
	.8
	345
	431
	804 (00-01)

	F’01
	405
	NA
	86.5
	74.6
	NA
	NA
	NA
	2
	1215
	608
	

	S’02
	305
	NA
	74.5
	64.1
	NA
	NA
	NA
	1.8
	915
	508
	

	Sm’02
	129
	NA
	90.7
	83.7
	NA
	NA
	NA
	.8
	387
	484
	904 (01-02)

	F’02
	441
	NA
	80.8
	67.5
	NA
	NA
	NA
	2.2
	1323
	601
	

	S’03
	307
	NA
	75.3
	64.1
	NA
	NA
	NA
	1.8
	921
	512
	

	Sm’03
	112
	NA
	87.5
	79.5
	NA
	NA
	NA
	.8
	336
	420
	941 (02-03)

	F’03
	463
	NA
	86.4
	75.1
	NA
	NA
	NA
	2.4
	1389
	579
	

	S’04
	314
	NA
	84.3
	73.4
	NA
	NA
	NA
	2
	942
	471
	1034 (03-04)


Purpose of Programs 


Supports College Mission



   *Retention was defined as students who completed the course 

(
AA or Certificate


(
Academic Excellence 




(100% minus Withdrawal).
(   Transfer/Articulation

(
Student Access



 **Success was defined as having completed a course with

(   Voc./Tech./Career



Natural Environment




an A, B, C or credit.

(
General Education

(
Strong Community Relations


***Does not include counts identified in spring 2002 report

(
Personal Growth


(
Innovation and Creativity



as 4-year Art Majors.


Continuing Education

(
Diversity and Social Harmony

      Licensure/Certification

	STATISTICS

(Name of program/department)

PDC 130
	TOPS Code
	% of courses taught by full-time instructors

	
	493010
	None

	Date
	Students Enrolled
	# Declared Majors
	%
Retention*
	%
Success**
	Awarded
	# Students Transferred
	FTEF
	Earned WSCH
	WSCH/
FTEF
	COST/
FTES

	
	
	
	
	
	#

Degrees
	#

Certificates
	
	
	
	
	

	F’99
	11
	NA
	33
	33
	NA
	NA
	NA
	.06
	11
	164
	

	S’00
	33
	NA
	85.7
	85.7
	NA
	NA
	NA
	.06
	33
	493
	

	Sm’00
	0
	NA
	NA
	NA
	NA
	NA
	NA
	0
	0
	0
	2310 (99-00)

	F’00
	18
	NA
	94.7
	89.5
	NA
	NA
	NA
	.06
	18
	269
	

	S’01
	14
	NA
	90.9
	90.9
	NA
	NA
	NA
	.06
	13
	194
	

	Sm’01
	0
	NA
	NA
	NA
	NA
	NA
	NA
	0
	0
	0
	2189 (00-01)

	F’01
	20
	NA
	100
	100
	NA
	NA
	NA
	.06
	20
	299
	

	S’02
	17
	NA
	93.3
	93.3
	NA
	NA
	NA
	.13
	17
	128
	

	Sm’02
	0
	NA
	NA
	NA
	NA
	NA
	NA
	0
	0
	0
	3236 (01-02)

	F’02
	26
	NA
	77.8
	77.8
	NA
	NA
	NA
	.13
	26
	194
	

	S’03
	27
	NA
	96.4
	96.4
	NA
	NA
	NA
	.06
	27
	403
	

	Sm’03
	0
	NA
	NA
	NA
	NA
	NA
	NA
	0
	0
	0
	2257 (02-03)

	F’03
	41
	NA
	89.9
	89.5
	NA
	NA
	NA
	.2
	41
	204
	

	S’04
	40
	NA
	76.9
	76.9
	NA
	NA
	NA
	.13
	40
	299
	1706 (03-04)


Purpose of Programs 


Supports College Mission



   *Retention was defined as students who completed the course 


AA or Certificate


(
Academic Excellence 




(100% minus Withdrawal).
      Transfer/Articulation

(
Student Access



 **Success was defined as having completed a course with

      Voc./Tech./Career



Natural Environment




an A, B, C or credit.


General Education

(
Strong Community Relations


***Does not include counts identified in spring 2002 report

(
Personal Growth


(
Innovation and Creativity



as 4-year Art Majors.


Continuing Education

(
Diversity and Social Harmony

	STATISTICS

Personal Development -Special Services  

(PDSS 080, 090)
	TOPS Code
	% of courses taught by full-time instructors

	
	493032
	None

	Date
	Students Enrolled
	# Declared Majors
	%
Retention*
	%
Success**
	Awarded
	# Students Transferred
	FTEF
	Earned WSCH
	WSCH/
FTEF
	COST/
FTES

	
	
	
	
	
	#

Degrees
	#

Certificates
	
	
	
	
	

	F’99
	26
	NA
	85.7
	64.3
	NA
	NA
	NA
	.07
	20
	303
	

	S’00
	24
	NA
	88.9
	81.5
	NA
	NA
	NA
	.07
	18
	273
	

	Sm’00
	14
	NA
	64.3
	64.3
	NA
	NA
	NA
	.03
	7
	223
	530 (99-00)

	F’00
	21
	NA
	83.3
	79.2
	NA
	NA
	NA
	.07
	18
	261
	

	S’01
	22
	NA
	81.8
	68.2
	NA
	NA
	NA
	.07
	19
	283
	

	Sm’01
	7
	NA
	85.7
	85.7
	NA
	NA
	NA
	0
	4
	4
	1339 (00-01)

	F’01
	28
	NA
	83.3
	73.3
	NA
	NA
	NA
	.06
	20
	294
	

	S’02
	32
	NA
	87.9
	81.8
	NA
	NA
	NA
	.06
	21
	317
	

	Sm’02
	9
	NA
	100
	100
	NA
	NA
	NA
	0
	5
	5
	1339 (01-02)

	F’02
	40
	NA
	81.8
	75
	NA
	NA
	NA
	.07
	29
	427
	

	S’03
	27
	NA
	88.9
	77.8
	NA
	NA
	NA
	.07
	19
	277
	

	Sm’03
	9
	NA
	88.9
	77.8
	NA
	NA
	NA
	0
	5
	5
	1237 (02-03)

	F’03
	18
	NA
	89.5
	68.4
	NA
	NA
	NA
	.1
	14
	136
	

	S’04
	13
	NA
	92.9
	85.7
	NA
	NA
	NA
	.1
	26
	241
	1198 (03-04)


Purpose of Programs 


Supports College Mission



   *Retention was defined as students who completed the course 


AA or Certificate


(
Academic Excellence 




(100% minus Withdrawal).
      Transfer/Articulation

(
Student Access



 **Success was defined as having completed a course with

      Voc./Tech./Career



Natural Environment




an A, B, C or credit.


General Education

(
Strong Community Relations


***Does not include counts identified in spring 2002 report

(
Personal Growth


(
Innovation and Creativity



as 4-year Art Majors.


Continuing Education

(
Diversity and Social Harmony

      Licensure/Certification

Courses
	Course Number

	Course Name
	Year Revised 
	Anticipated Completion Date of Course Outlines Revised to Include SLOs 



	PDC 101
	Introduction to College
	Spring 94
	Fall 05

	PDC 103
	Standardized Test Preparation
	Spring 94
	Will be deleted

	PDC 114
	Basic Skills Practicum
	Spring 95
	Will be deleted

	PDC 115
	Basic Skills Practicum
	Spring 95
	Will be deleted

	PDC 116
	Basic Skills Practicum
	Spring 95
	Will be deleted

	PDC 124
	Lifelong Success
	Fall 04
	Fall 04

	PDC 126
	Orientation to College: Re-Entry Students
	Spring 94
	Fall 05

	PDC 130
	Study Skills and Time Management
	Spring 95
	Fall 04

	PDC 199
	Special Studies 
	
	

	PDC 228-231
	Leadership Development
	Spring 94
	Will be deleted

	PDC 298-299
	Selected Topics 
	
	

	
	
	
	

	PDSS 080
	Educational Assessment and Prescriptive Planning
	Spring 94
	Fall 05

	PDSS 085
	Adapted Computer Basics 
	Spring 03
	Fall 04

	PDSS 090
	Learning Strategies Practicum
	Fall 97
	Fall 05

	PDSS 092
	Cognitive Communication Skills
	Fall 04 (New)
	Fall 04

	PDSS 098
	Developmental Spelling
	Fall 97
	Fall 05

	PDSS 199
	Special Studies
	
	

	PDSS 298-299
	Selected Topics
	
	


CUYAMACA COLLEGE PROGRAM REVIEW REPORT
PAST: Addressing Previous Recommendations

STATUS OF PRIOR REVIEW RECOMMENDATION

1.
Describe changes made in the program as a result of recommendations of the last review. List the recommended changes and respond to each briefly.

	Department Recommendation from Program Review 2000
	Person Responsible
	Estimated Completion

	Offer PDC 130 to support basic skills program

Outcome:  PDC 130, Study Skills and Time Management, is offered in coordination with English 90, 90R, 98, 98R and ESL.  Ads have been placed in the class schedule to advertise these classes. 


	Marsha Fralick
	Fall 01

	Submit PDC 124 to Curriculum

Outcome: PDC 124, Lifelong Success, was approved by the Curriculum Committee and has been successfully offered since Fall 01.  

	Marsha Fralick
	Fall 01

	Submit proposal for curriculum alignment.

Outcome: Curriculum alignment with Grossmont College was achieved by dropping PDC 120 and adding PDC 124.  

	Marsha Fralick
	Fall 01

	Add additional sections of PDC 120 as needed

Outcome:  Sections of PDC 120 and its replacement PDC 124 have been offered to keep up with student demand.  

	Marsha Fralick
	Ongoing

	Hire full time faculty/counselor for program

Outcome:  This goal has not been achieved because of budget limitations.  It will be a recommendation for the current Program Review. 
 
	Marsha Fralick
	Unknown

	Reduce class size

Outcome: Class size has been reduced to 42 students per class as a result of the move to the new Student Services Complex. 

 
	Marsha Fralick
	Fall 01

	Continue training and staff development

Outcome:  Training for new staff is provided by the Chair.  All faculty have an Instructor's Manual with ideas and materials for teaching PDC 124.  All PDC instructors meet regularly to share ideas for involving students in learning and to promote teaching excellence.  
	Marsha Fralick
	Ongoing

	Have faculty make students aware of Tutoring and Assessment

Outcome:  At the beginning of each class, PDC instructors announce important campus activities and services available to students.  Students are reminded to use Tutoring and Assessment as well as other services.  
	Marsha Fralick


	Spring 01

	Continue recruitment of students for PDC 120 as a way to increase college revenue through increased persistence and retention.
Outcome:  Enrollment is good in PDC with approximately 1000 students per year enrolled.  
	Marsha Fralick
	Ongoing

	Work with administration to identify

additional classrooms if possible.
Outcome:  No additional classrooms are available.  Additional sections have been added using non-peak hours.  These classes have been successful.    
	Marsha Fralick
	Fall 01

	Keep technology up to date by ordering new computers and keeping College Success Web site up to date.
Outcome:  A new computer is needed.  Two new projectors were purchased.  The College Success Web site has been maintained and expanded.    
	Marsha Fralick
	Fall 00

	Strengthen liaison with high school counselors.
Outcome: This ongoing goal has been accomplished though the Outreach program directed by Barbara Meese.  

	Vangie Meneses
	Fall 00, Spring 01

	Design Summer Bridge Program

Outcome:  The Summer Bridge Program has been accomplished through coordinated scheduling and marketing of English and PDC courses.  
	College Success Committee
	Fall 00, Spring 01

	Train faculty in use of “Making the Grade”

Outcome:  All faculty have been trained in either "Making the Grade" or "Micrograde".  The district now supports software and training for "Micrograde".  
	Marsha Fralick
	Spring 01

	Submit PDC 124 to Chancellor’s Office for approval.
Outcome: PDC was approved for transfer as a general education course for Area E: Lifelong Understanding and Self-Development.  It was also the first  personal development course in the state to be approved for UC transfer.  
	Marsha Fralick
	Spring 01

	Offer Personal Development on high school campuses.
Outcome:  This goal was not achieved because of budget limitations.  Courses are offered on campus at times conveniently scheduled for high school students.  This has worked well.  
	Marsha Fralick

Vangie Meneses
	Ongoing

	Request increased supply budget for vocational assessment.
Outcome:  Budget for vocational assessment has declined each year.  New and innovative online assessments have been substituted at less cost.  Further budget reductions are now putting these programs at risk.  Funding for vocational assessment will be a recommendation for the current Program Review.  
	Marsha Fralick

Vangie Meneses
	Spring 01

	Recruit and train faculty to teach PDC 120


	Marsha Fralick
	Ongoing

	Provide ongoing tutor training for DSPS students.
Outcome:  Tutors have been trained for DSPS students.  
	Mary Asher-Fitzpatrick
	Ongoing


PRESENT: How Things Stand Now

GENERAL PROGRAM INFORMATION

2.  In one page or less, give a brief history of the program. 

Personal development courses have been offered since the college began in 1978.  The original curriculum included courses in study skills, career planning, orientation to college, re-entry courses for women, leadership development, assertiveness training, human potential, stress and relaxation, first aid and cardiopulmonary resuscitation (CPR).  Because of budget constraints and state mandates, some courses in the personal development area such as human potential, stress and relaxation, assertiveness training, first aid and CPR were deleted from the program.  

With the development of the Disabled Students Programs & Services (DSP&S) Department, new courses were added in the area of Educational Assessment (PDSS 080, testing for learning disabilities), Learning Strategies Practicum (PDSS 090),

and Adaptive Computer Basics (PDSS 085—recently added Spring 2003).  Courses in sign language were added to the curriculum in this department and later transferred to Communication Arts.  

During the summer of l992, PDC 120 (College and Career Success) was offered for the first time.  The course was a revision of PD 101, College Survival Skills.  This new course was designed to meet general education for the associate degree in the area of Social Sciences and to be transferable to the California State and University System (CSUC) in the area of Lifelong Understanding and Self-Development (Area E).  The course was approved by the State Chancellor's office for transfer in Area E.  

Effective for the Fall Semester 2000, the Curriculum Committee at Cuyamaca College removed the general education credit for PDC 120 for the associate's degree.  The course was still accepted as a general education course for transfer to the CSUC.  As a result of this action, most student enrolling in PDC were CSU or UC transfers.  
In Fall 2001, Personal Development 120, the largest offering in the department was dropped and replaced by PDC 124.  This was done for several reasons.  PDC 120 was not in alignment with Grossmont College, since the Cuyamaca course was transferable to the CSU for general education credit and the same course at Grossmont College was not transferable.  PDC 124 was created as an updated version of PDC 120 with a new emphasis on technology, learning styles, developmental life stages, multiple intelligences and lifelong learning.  It was approved by the CSU as transferable to meet general education requirements in Area E, Lifelong Understanding and Self-Development.  In the fall of 2003, PDC 124 was also the first personal development course in the state to be approved as UC transferable.  
Approximately 1000 students per year are enrolled in the Personal Development Counseling 124, Lifelong Success.  From instructors' general observations, the majority of students enrolled in this course are transfer students to CSU or UC.  Approximately 80 students enroll in Personal Development 130, Study Skills and Time management.  The majority of these students are basic skills students.  

There are no full time faculty assigned to this program.  The Department Chair receives .25 reassigned time from Counseling to manage the program and teaches two classes as an overload assignment.  All sections are taught by counselors on overload assignments (20%) or by adjunct faculty (80%).    It is the college policy that counselors teach personal development courses as extra pay assignments in order to maximize counseling hours for students.  
Personal Development-Special Services classes provide support for the Disabled Student Services Program.  Approximately 40 students per year enroll in the PDSS 080, Educational Assessment and Prescriptive Planning or PDSS 090, Learning Strategies Practicum.  A new PDSS course has been added, PDSS 085, Adapted Computer Basics.  All courses are taught as an overload extra pay assignment except for PDSS 080, Educational Assessment and Prescriptive Planning.     

3.
Explain the mission/s of your program/instructional area "a" through "h" (see definitions at the end of this document) as applicable to your program: (address only those relevant to your program)

a.
AA or Certificate program


PDC 130 and PDC 124 are applicable to the associate's degree.  
b.  Transfer/Articulation to 4-year institution
PDC 124 is transferable to the CSUC to meet general education requirements for Area E, Lifelong Understanding and Self-Development.  It is also UC transferable.  

c.
Vocational/Technical/ Career Preparation/ Career Change


PDC 124 has a significant career component including the following:

· How to choose a major and a career based personality, interests, values and learning style  
· Career and educational planning

· Employment trends

· Work skills for the 21st Century related to the Secretary's Commission on Achieving Necessary Skills (SCANS)
· Writing a resume

· Interviewing for a job  

d. General Education
PDC 124 meets general education for transfer only.  General education credit for the associate's degree was removed by the Curriculum Committee in fall 2000.  

e.
Learning Skills

PDC 130, Study Skills and Time Management, supports basic skills courses in English and English as a Second Language.  PDSS courses provide support for students enrolled in the Disabled Student Services Program and basic skills courses.  
f. Personal Growth
Personal growth is the most important mission of both the PDC and PDSS departments.    


g.
Continuing Education  (Not Applicable)
h.
Licensure or Certification  ( Not Applicable) 
4.
Summarize the department’s progress toward the goals and objectives delineated your department’s current Academic Master Plan.  Please list and address each goal separately.

1.  Goal: Offer PDC 130, Study Skills and Time Management, at conveniently scheduled times to basic skills students.  Work with English department to schedule PDC 130 classes before or after selected English 90 and English 98 classes. 
Progress:  The scheduling of PDC 130 is coordinated with English 90, 90R, 98, 98R and ESL courses.  Ads are placed in the English and ESL sections of the class schedule to let students know about the course.   
2.  Goal:  Continue to maintain and update smart classroom in Z 109.  

Replace smart board in room Z109 that has been damaged because of improper cleaning.  The smart classroom located in room Z109 serves approximately 1000 students annually.  Proper maintenance and necessary replacements will assure optimum use of technology for use in classroom presentations.
Progress:  This goal has not been accomplished because of limited resources.  
3.  Goal:  Develop new curriculum for a PDC 124 with online and classroom components and submit it to the Curriculum Committee.  Offer one section of PDC 124 with online and classroom components.  Providing a course with online components will increase access to PDC 124, Lifelong Success and provide a variety of learning modes to students. 
Progress: Two online courses and two blended PDC 124 courses will be offered spring 2005.  
4.  Goal:  Work with the Curriculum Committee and Academic Senate to propose an Area E for general education.  This category would include PDC 124, Lifelong Success and other courses.  

Progress: This goal has not been accomplished.  It will be proposed again in 2005.  
5.  Goal:  Continue to maintain the College Success Web site.  

Apply current web site guidelines to College Success Web site.  Check Internet links and update those that are outdated or no longer working.  Add up-to-date links with relevant resources for students.  Continual updating and improvement of the College Success Web Site will provide students in Personal Development and the college with valuable Internet resources.
Progress: This goal has been accomplished.  
6.  Goal:  Continue staff development and sharing of new materials and ideas among instructors of Personal Development courses.  Meet with personal development instructors to share new materials and ideas to actively involve students in learning.  Maintain Instructor's Manual with new ideas contributed by faculty.  

Progress: All PDC instructors regularly meet during staff development to share new ideas for teaching excellence.  The Instructor Manual will be updated spring 2005.  
7.  Goal:  Hire a full time personal development instructor.  Although there are approximately 30 sections of courses offered per year, there are no full time faculty.  Courses are taught by adjunct instructors and as full time overload assignments.    As adjunct instructors gain experience, they obtain full time jobs at other colleges and new, less experienced adjunct instructors are hired.  The Chair of the Department receives .25 release time to hire, train, evaluate and supervise adjunct instructors.  Since the Chair will be retiring in 2007, it is important to have a full time faculty member who can assume leadership for the department and continue this quality program.

Progress: This goal has not been accomplished because of lack of money.  
5.
Please read through the latest "Cuyamaca College Strategic Plan," then explain how your program supports the College Core Values.  Only address those values that are relevant to your program and address each value separately.  The College Core Values are:
	Academic Excellence
	Diversity & Social Harmony

	Student Access
	Natural Environment

	Innovation & Creativity
	Strong Community Relations

	
	


Academic Excellence
The Personal Development Counseling program has served as a model of academic excellence in the local area, statewide and nationally.  In the local area, most colleges are using the textbook designed for the course and written by the Department Chair, College and Career Success.
  Southwestern College has adopted the curriculum and textbook and gained approval from the CSUC to accept the course as general education for transfer and the UC has accepted it as a transferable course.  Other colleges throughout the state are using the course as a model to gain CSUC and UC transferability.  The second edition of College and Career Success is being marketed nationally and adopted by other community colleges and state universities outside of the state of California.  
For the 1999-2000 academic year the College Success Program was selected as an exemplary program by the Academic Senate of the California Community Colleges. 

The program as recognized as exemplary for the following reasons:
· Published research at the college (Fralick, 1993)
 was used as a basis for the design of the program.

· Successful outcomes were demonstrated in the areas of persistence and retention.  

· The course provided access and opportunities for underrepresented students.  

In 1998, the State Chancellor’s Office, under the Statewide Student Success Initiative, surveyed all community colleges to determine participation in student success courses.  Cuyamaca College was recognized as a “Gold Star” program having the largest percentage of students enrolled in a student success course in community colleges statewide.  The Chair was invited to make a presentation on this program at the National First Year Experience Conference and continues to make yearly presentations on this program.

During the Spring Semester 2003, a survey was administered to 198 students enrolled in PDC 124.  Students were asked, “What is your overall evaluation of PDC 124, Lifelong Success?”  It is significant to note that 88% of students rated the course as very good or good.  

[image: image1.emf]0
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Innovation and Creativity 

This program shows innovation and creativity in the content and delivery of the program. The course content focuses on skills necessary for college success as well as assisting students in choosing a major and career.  The course content differs from many college success courses in the combination both study skills and self assessment as the basis for career planning. A textbook, College and Career Success,1 by Dr. Marsha Fralick, has been written specifically for this course.  This textbook has been well received by students, faculty and other colleges nationwide.  On the student survey of 198 students enrolled in PDC 124, students were asked to rate the textbook used for the class.  Of these students, 88% rated the textbook as very good or good.
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The delivery of the course is innovative and creative in the use of technology.  PowerPoint slides are used as one method to deliver the content.  These slides provide an alternative way of teaching that appeals to students with different learning styles: visual learners, basic skills students, and students who speak other languages.

The College Success Website is also used in the delivery of the course content.  Through this Web site, students can access study skills tips, transfer information, online tutoring, links to useful sites, career assessment and research, health topics and topics that relate specifically to the course.  Students can also access the course syllabus, calendar, and confidential grades and course progress online.  The textbook coordinates with the Web site with sections at the end of each chapter titled, “Success Over the Internet”.  The Internet resources in the text are provided as links in the College Success Web Site.  
Because of budget limitations, the department has adopted innovative and less expensive online career assessments to assist students in choosing an appropriate major and career.  Students who have chosen an appropriate major and career are more motivated to stay in college and complete their education.  

Student Access

For the Spring Semester 2005, the department will offer online and blended versions of PDC 124.  These classes will increase access and provide an option for those who have good computer skills and can work independently.  

Diversity and Social Harmony

One of the course objectives is the understanding and appreciation of social diversity.  A chapter in the textbook is devoted to this topic.  Students complete projects and participate in group activities to increase their understanding and appreciation of diversity in the classroom and on the job.  One of the projects includes the preparation of a diversity poster illustrating the diverse characteristics of each student in the classroom.  Many instructors use the diversity poster presentation as a social event in which students are invited to bring ethnic foods and share them with the group.  Diversity posters are displayed on the classroom bulletin board.  
6. If your department were to design the "ideal" program, would it be different from what your program looks like now?

The Personal Development program is important to the college because it has proven results in helping students to be successful and complete their education.  It is also one of the top 16 revenue generating programs at the college.  The ideal program would be properly staffed with two full time instructors and a Department Chair with sufficient release time to administer the department.   

Although the department has been innovative in using technology in the classroom, equipment needs to be updated.  As equipment becomes outdated or broken, there is no money for replacement.  

Each year the budget for supplies is reduced.  The main supply item for these courses is the purchase of vocational assessment.  The department can no longer afford hard copies of the vocational assessment used previously.  Again the department has been innovative in finding excellent online vocational assessments that are less expensive.  The budget has been further reduced.  This year the Department Chair negotiated a price reduction in the online assessments.   Sufficient resources need to be provided to purchase vocational assessments which are essential to assist students with their choice of a major and to achieve course objectives.
With the construction of the Student Services complex, a classroom was made available to teach personal development courses.  A larger than average classroom was requested to allow for group activities and access for the disabled.  Because of budget limitations, a standard classroom was constructed.  With 42 students in the room, it is difficult to have group activities.  Access for disabled students is extremely difficult.  A larger room would be ideal for this program.  

VOCATIONAL PROGRAMS

7. 
For vocational programs, describe the make-up of the advisory committee. How often does it meet?

NA
8.
For vocational programs, what are the principal recommendations of the Advisory Committee in the last five years and how have they been addressed?  NA
DEGREES AND CERTIFICATES

9. 
If your program offers a degree or certificate, how is that program designed as a coherent program?  NA
a.
Please explain the rationale behind the content of your program including the breadth, depth and rigor of the courses in the program.  NA
b.
Please explain the rationale behind the sequencing of courses. Explain how classes are scheduled to allow students to complete a degree/certificate in a reasonable amount of time.  NA
COURSES AND ENROLLMENT TRENDS


10.
Regarding enrollment data and recent class schedules:

a. In what approximate proportion does your program currently offer morning, afternoon, evening, and weekend classes?

For the Fall Semester 2004, 16 PDC courses were offered as follows:

· 6 morning classes (38%)

· 6 afternoon classes (38%)

· 2 evening classes (13%)

· 2 Saturday classes (13%) 
As of the first day of school for the Fall Semester 2004, 88% of all PDC classes were
filled.  There were 30 students on waiting lists for morning classes.  

b. What is the impact on enrollment when multiple day and time options are available for students?

Enrollment is optimized when multiple day and time options are available.  Enrollment trends show that more morning classes are needed, but classrooms are not available.  

11.
In what approximate proportion does your program currently offer alternative delivery systems such as on-line, telecourse, short-term, Intersession, etc.?


For the Spring Semester 2005, two online and two blended sections of PDC 124 will be offered in order to provide additional options for students.  One second 8 week class is offered to meet the needs of students enrolling late or needing to add an additional class after the deadline for adding classes.  

a. In what ways are these alternative delivery systems appropriate to the needs of current and future students?
Online classes provide access and flexibility in scheduling for students who live outside the area, have work schedules that conflict with school or need to schedule classes to meet family needs.  
b. What is the impact on enrollment during regular semesters if you offer classes through alternative delivery systems?

Online classes were offered for the first time Spring Semester, 2005.  Two blended sections with both online and face to face components were offered.  Early in the registration process, it was determined that these sections had low enrollment and one section was canceled.  Two sections of totally online courses were filled and had students on the waiting list.  Because of the excellent student enrollment in the totally online sections, enrollment for the department increased by ten percent.   More online classes will be offered in the future.  Blended classes will not be continued.   
12. How are impacted courses being addressed?

Morning classes are the most impacted and no additional classrooms are available.  Online classes may provide more options for students until additional classrooms are available.  
13. Describe the status of curriculum alignment with Grossmont College.
Maintaining alignment with Grossmont College is a high priority for the PDC Department. The PDC 120 offered by both colleges was out of alignment because the course was transferable at Cuyamaca College and not at Grossmont College.  To solve the problem, PDC 120 was deleted from the curriculum at Cuyamaca College and a new course, PDC 124 was added.  The curriculum was updated and the course was submitted for CSU and UC approval and this approval was obtained.  In fall 2004, the curriculum was revised for PDC 130 to match new changes in this course at Grossmont College.  All PDC courses are currently aligned with Grossmont College.  
Curriculum alignment was pursued in Spring 2003 for PDSS courses, “Learning Strategies,” (Cuyamaca), with “Study Strategies for Students with Disabilities,” (Grossmont), and for a newly ‘named’ course, “Math Strategies”, for both Cuyamaca and Grossmont.  After weeks of extended efforts and meetings between faculty/staff at both Cuyamaca and Grossmont, the Cuyamaca Administration decided to support the Math Strategies course taught through the Mathematics Department vs. the PDC/PDSS Department, therefore, the two PDSS courses were not able to be aligned.

14. Looking at the enrollment data you've entered in the summary page, please address enrollment trends in your program over the past five years. 

a. Are there any notable trends?

Enrollment in the PDC Department has remained stable in spite of two factors that could have reduced enrollment.  
· With the move from E113 to Z109, the classroom size was reduced to 42 students maximum.  In E113, faculty often accepted extra students in impacted classes resulting in enrollments of 50 or more students per class.  These extra students have been accommodated by offering additional afternoon classes.  Although these afternoon classes are offered at non-peak times, they have been successful.  
· The second factor that could have reduced enrollment was the Curriculum Committee's decision to remove general education credit for the associate's degree beginning the Fall Semester 2000.  From fall 1999 to fall 2000 enrollment dropped from 478 students to 417 students, a drop of 13%.  For fall 2004, 483 students were enrolled which is approximately the same number as before the curriculum changes.  Because of the decision to remove general education credit for the associate's degree, the program has evolved into a transfer program.  Students are motivated to enroll in PDC 124 because it is a transfer class approved for general education for the CSUC.  
   Percentages for retention and success for the PDSS courses have remained consistent with averages between 64%-100%.

PDSS summer enrollment shows low numbers due to the fact that PDSS080, “Educational Assessment,” (testing for learning disabilities) is the only PDSS course offered in the summer.
c. What are the implications for your program?
As PDC 124 has become a popular class for students planning to transfer to a four year university, this course has attracted students who are better prepared for college.  There is a need to build enrollment in courses for basic skills students.  PDC 130, Study Skills and Time Management, is being promoted to help students who are enrolled in basic skills classes.  
The retention and success rate for PDSS courses has been stable over the past 5 years thus supporting the need and usefulness of these types of courses for students.  More advertising for PDSS080 needs to occur to increase summer enrollment.  Since PDSS 080 is designed to determine eligibility for DSPS services (for learning disabilities), more students would benefit by being tested in the summer months before the fall semester begins in order to get organized ahead of time for delivery of DSPS services. 

15.   Describe your department’s plan for updating course outlines that have not been revised within the past five years.
The outlines for PDC 124 and 130 have been updated with student learning outcomes fall 2004.  Many courses listed in the catalog have not been offered for a long time because of lack of enrollment.  These courses will be deleted from the catalog by 2005.  

Two PDSS course outlines, (PDSS085, “Adaptive Computer Basics”) and a newly proposed course, (PDSS092, “Cognitive Communication Skills and Strategies”), have already been revised to include student learning outcomes. These updated outlines are currently on the agenda for Curriculum Committee approval. The PDSS090 “Learning Strategies” course outline is on target for update within the next two years.

STUDENT ACCESS AND LEARNING OUTCOMES

16.
Our college population is diverse (i.e. re-entry students, students with disabilities, male and female students, students with a variety of learning styles, ethnic and cultural backgrounds, sexual orientation, religious practice, etc.)

a. How are the needs of this diverse college population being integrated into the program?

Both the PDC and PDSS programs are designed to meet the needs of diverse students.  The majority of students enrolled in PDSS are students with disabilities and  diverse learning needs.  The PDC program meets the needs of all students and has as one of the course objectives that students will gain an understanding and appreciation of diversity.  Another course objective is that students will identify their learning styles and be able to choose effective learning strategies based on their learning styles.  
A gender comparison was made between all students enrolled in PDC from fall 1997 to spring 2004 (N= 6,352) and all students enrolled at Cuyamaca College during the same time period (N=261,145).  The comparison figures show that the numbers of men and women enrolled in PDC are almost identical to numbers of men and women enrolled in the college.  

Gender Comparison

Fall 1997-Spring 2004
	Gender
	PDC Students (%)
	All Students (%)

	Female
	56.5
	56

	Male
	43.5
	43.9


Data on ages of students enrolled in the PDC program was analyzed from fall 1997 to spring 2004 (N=6352).  This same data was also analyzed for all students attending Cuyamaca College during the same time period (N= 261,145).  The data shows that significantly more PDC students are in the younger categories.  Almost half of the students enrolled in PDC are less than 20 years old (45.3%).  In the general population of students enrolled at Cuyamaca College, only 22.3% are under age 20.  It is also significant to note that only 16.2% of students ages 30-49 enroll in PDC as compared to 25.5% of students of this age group enrolled in the college.  

Various factors explain the higher enrollment of younger students in PDC 124.  The PDC program is used to recruit high school students.  It is recommended to high school students and counselors that students take advantage of enrolling in PDC to get ready for college.  The PDC program appeals to students who are enrolling for the first time in college.  The PDC courses help students with understanding college expectations, preparation for learning in college and planning their majors and careers.   
Age Comparison

Fall 1997-Spring 2004
	Age
	PDC Students (%)
	All Students (%)

	Less than 20
	45.3
	22.3

	20-24
	28.7
	33.6

	25-29
	  7.4
	10

	30-49
	16.2
	25.5

	50+
	  2.4
	  8.6


Ethnicity Comparison

Fall 1997-Spring 2004
	Ethnicity
	PDC Students (%)
	All Students (%)

	Asian
	  3.3
	  3.8

	Black Non-Hispanic
	  8.7
	  6.5

	Filipino
	  3.0
	  3.1

	Hispanic
	19.6
	17.5

	American Indian/Alaskan Native
	  1.6
	  1.5

	Other
	  6.5
	  4.9

	Pacific Islander
	  1.3
	    .9

	White Non-Hispanic
	53.1
	58.9

	Unknown
	  2.8
	  2.9


An ethnicity comparison was made between all students enrolled in PDC from fall 1997 to spring 2004 (N = 6,353) and all students enrolled at Cuyamaca College during the same time period (N = 261,145).  The figures show a greater percentage of ethnic minorities (5.8%) enrolled in PDC than in the general population of students attending the college.  There are more students in the categories of black non-Hispanic and Hispanic enrolled in PDC than in the general population of the college.  
b. Are these diverse groups succeeding compared to the general population?  Please identify areas of strength and weakness for your program.

One of the strengths of the program is increased successful course completion for ethnically diverse students.  A comparison of successful course completion was made between all students enrolled in PDC from fall 1997 to spring 2004 (N = 6,353) and all students enrolled at Cuyamaca College during the same time period (N = 261,145).  Note that success is defined as students who complete courses with an "A", "B", "C", or "CR".  Students in all ethnic groups were more successful in PDC courses than in other courses.  The total rate of success for students enrolled in PDC courses was 5.9% higher than in all other courses.   
Ethnicity and Successful Course Completion
Fall 1997-Spring 2004

	Ethnicity
	% Success 
PDC Students
	% Success
 All Students 

	Asian
	81.1
	72.1

	Black Non-Hispanic
	54.6
	53.5

	Filipino
	76.0
	65.1

	Hispanic
	67.8
	60.4

	American Indian/Alaskan Native
	66.7
	62.1

	Other
	70.1
	64.5

	Pacific Islander
	73.8
	63.2

	White Non-Hispanic
	72.1
	65.9

	Unknown
	75.1
	66.0

	Total
	70.1
	64.2


The majority of students from these diverse groups are succeeding in PDSS courses. PDSS courses support and address the specific learning needs of remedial, educationally disadvantaged, and students with disabilities by building the foundational skills needed to succeed in general education courses.
· PDSS courses assist students by strengthening students’ academic and study skill deficit areas by teaching effective learning strategies and incorporating technology tools. 
· Students that do not possess the necessary skills to successfully complete a PDSS course and/or who may need additional time for learning and acquiring the necessary skill competencies, may repeat the course up to three times for additional benefit.

· The majority of students who complete PDSS courses continue to enroll in general education courses, whereas, without the PDSS course they may not gain the necessary skills needed to continue their general education.

· General education instructors for basic skill courses, (i.e. Basic English), have stated that students who complete PDSS courses are more successful in their basic skills class. Those students who are enrolled and struggling in basic skill courses are often referred to the PDSS courses before re-attempting the basic skill course again or are recommended to take the PDSS course along with the basic skills course.

No program weaknesses were noted in the success of diverse ethnic groups.  
17.
What efforts has the department made to meet the needs of part-time students and working adults?

Two evening sections of PDC 124 are offered each fall and spring to meet the needs of part-time and working adults.  One evening PDC 124 class is offered in the summer.  There are many options for students to enroll in PDC 124 including morning, afternoon, late afternoon, second eight week, and online classes.  PDC 130 is offered on Saturdays and one section is conveniently scheduled to coordinate with basic skills English and English as a Second Language.  
18.
Looking at the retention data you've entered in the summary page:
a. Please address student retention trends in your program over the past five years.

Because the most important goal of PDC 124 is to help students to be successful in college, data on persistence as well as retention was analyzed.  Persistence is defined as students who return the next semester.  Data was analyzed to show the persistence of students who enrolled in the fall and returned in the spring.  The data shows a greater persistence rate for students who successfully complete PDC 124.  The average persistence rate from fall 2000 to spring 2004 for the entire college was 57.8 percent.  The average persistence rate for students who successfully completed PDC 124 during the same period was 85.4 percent, a 26.7% increase.    
Fall to Spring Persistence

	
	Cuyamaca College All Students (%)

	All PDC 124 Students (%)

	All Successful

PDC 124 Students (%)


	Fall 2000-Spring 2001
	58.6
	72.6
	87.9

	Fall 2001-Spring 2002
	57.1
	74.1
	81.8

	Fall 2002-Spring 2003
	58
	69.8
	84.3

	Fall 2003-Spring 2004
	57.4
	76.1
	87.4


Fall to Spring Persistence
[image: image3.emf]0

20

40

60

80

100

Fa 2000-

Sp 2001

Fa 2001-

Sp 2002

Fa 2002-

Sp 2003

Fa 2003-

Sp 2004

Successful PDC 124

Students

All PDC Students

Cuyamaca College

Overall


The same persistence data was analyzed for first time students since approximately half of the students who enroll in PDC 124 are first time students who are under age 20.  From fall 2000 to spring 2004, an average of 63% of first time students who enrolled in the fall returned for the spring.  The data shows a greater persistence rate for first time students who successfully completed PDC 124.  For students who successfully completed PDC 124, an average of 88.9 percent of students returned for the spring semester, an increase of 25.9%.  
Fall to Spring Persistence among First-Time Students
	
	Cuyamaca College All Students (%)
	All PDC 124 Students (%)
(N=666)
	All Successful

PDC 124 Students (%)
(N=545)

	Fall 2000-Spring 2001
	62.7
	75.9
	89

	Fall 2001-Spring 2002
	62.3
	78.5
	86.5

	Fall 2002-Spring 2003
	62.3
	75
	89

	Fall 2003-Spring 2004
	64.5
	78.2
	91


Fall to Spring Persistence among First-Time Students
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An analysis of retention data shows a slightly higher percent of retention for PDC 124 students as in the general population of students.  Retention is defined as students who complete the course with any grade except "W" (Withdraw).  The result is significant because counselors refer what they consider as high risk students to PDC 124.  High risk students are those who register late, are undecided about their majors, lack study skills or motivation.  Counselors also routinely refer students to take PDC 124 if they are on academic or lack of progress probation or are disqualified from college and readmitted through the petition process.  
Retention Comparison

	Semester
	% Retention 
PDC 124 Students
	% Retention 
All Cuyamaca Students

	F’99
	80.4
	77.8

	S’00
	74.4
	80.0

	Sm’00
	83.9
	81.8

	F’00
	83.1
	77.8

	S’01
	74.7
	80.9

	Sm’01
	94.8
	88.6

	F’01
	86.5
	79.4

	S’02
	74.5
	81.1

	Sm’02
	90.7
	87.8

	F’02
	80.8
	79.9

	S’03
	75.3
	79.8

	Sm’03
	87.5
	85.9

	F’03
	86.4
	81.6

	S’04
	84.3
	80.4

	Average %
	82.66
	81.6


Results from the student survey administered to198 students during the spring of 2004 show that students think the course will help them improve their grades (72%) and gain more confidence in their academic skills (62%).  
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For the PDSS Department, retention has been consistent with 64.3% to 100% retention over the past 5 years with an average retention rate of 87%.

b.
What techniques are being used to improve student retention in the program? 

One of the most important goals of the department is student success and retention.  The first week of PDC 124 instructors help students with motivation to be successful.  Chapter 1 in the text is titled, "Understanding  Motivation",  and includes these major topics:
· Motivation techniques to help student have good attendance and hand in assignments on time

·  Discussion of the qualities of a good student

·  Information on the value of higher education

· Thinking about personal reasons for attending college

· Setting up an environment for studying

· Using rewards to establish good study habits in college
· Learning techniques for concentration

· The importance of persistence in accomplishing personal goals

Many instructors send an e-mail or call students who miss class to let them know that attending class is important.  
Faculty in the department use the software program Micrograde to provide immediate feedback to students about progress in the class.  With Micrograde faculty can easily print individual grade reports.  These reports are also posted on the Internet where students can use their own personal passwords to access their grades at any time.  

Faculty know the names of students in the class and show students that they care about each individual's success.  Through the PDC classes, students are required to complete an educational plan.  This plan helps the student to make a connection with a counselor and to enroll in the correct classes for their career goals.  Classes are taught in an interactive format with PowerPoint, videos and group activities that involve students in learning and improve student retention.  
PDSS courses offer a variety of teaching methods to meet the diverse needs of students with special needs as well as incorporating up-to-date and assistive technology as strategy tools.  Students acquire skills and strategies through multi-sensory methods of instruction that address a variety of student learning styles. Students participate with hands-on, in class, and extended assignments and activities that reinforce the skills introduced.
19.
What are the student competencies that students gain through your program in:
a.
spoken and written language?
In PDC 124, students frequently demonstrate writing competency by summarizing their reactions to discussion and group activities done in the class.  Students also complete major writing projects in which they describe their personalities, interests, values and learning styles.  Students complete a career research paper in which they match their personal strengths and interests to a potential career and complete research on the career.  Students use the Internet and written resources to complete research for the career paper.  

One of the chapters in the textbook is entitled, "Taking Notes, Writing and Speaking."  Major topics include:
· Listening to lectures and note taking systems
· POWER writing (Prepare, Outline, Write, Edit and Revise)

· How to deal with writer's block

· How to write a term paper

· How to prepare and deliver a speech

· Relaxation techniques for public speaking

b.
the use of computation (math)?

Some practical mathematical information is presented in the class.  Competency is demonstrated by students' interpretation of career assessments.  There is some discussion on how statistics is used in the development of these assessments.  
20. In this program, what strategies are used in class to encourage students to think critically and use information competency?

One of the chapters in the textbook for PDC 124 is entitled, "Thinking Critically and Creatively."  Major topics include:
· Fallacies in reasoning

· The critical thinking process

· Critical thinking over the Internet

· How to recognize a scam

· Creative thinking 
PDSS courses encourage and promote specific student performance criteria by requiring students to utilize the instructed strategies and skills taught in class. Students are expected to transfer and extend these newly learned skills to their general education courses by participating and completing the assigned activities under the framework and guidelines of the PDSS course.
21. In occupational programs, what are the technical and professional competencies that students gain through this program?


The PDC program prepares students to enter occupational programs by assessing personal strengths and choosing the appropriate technical or professional program.  There is a chapter in the textbook entitled, "Planning Your Career and Education".  Major topics include:

· Employment trends

· Work skills for the 21st century

· How to research your career

· Planning your education

· Making good decisions

· The resume and job interview

22.
With regard to student learning outcomes:

a. What are the learning outcomes for each discipline in your department?  (See handout for examples.)

Note that the majority of students in PDC (96%) are enrolled in PDC 124, Lifelong Success.  

Course Objectives (Expected Student Learning Outcomes) for PDC 124
Personal Growth and Life Management

Students will be able to:


1. Assess their personality types, interests, values and learning styles.

2. Formulate a list of lifetime goals.  

3. Apply a decision making process to practical problem scenarios provided in the textbook.

4. Identify priorities based on lifetime goals.

5. Select time management strategies to accomplish lifetime goals.

6. Identify money management techniques that lead to financial security.

7. Discuss techniques for positive thinking.

8. Apply behavior modification techniques to changing a behavior

9. Identify motivational techniques for personal success. 

10. Describe their life stage based on the theories of Erikson, Levinson and Sheehy.   

11. Practice effective communication techniques.  

12. Increase awareness and appreciation of social diversity.    

Career Assessment and Research

Students will:

13.  Based on the career development models presented in the textbook, list careers that match their personality types, interests, values and learning styles.

14. Select a career based on personal assessment and explore job requirements, outlook and skills required.

15. Develop and educational plan consistent with career goals.   

Lifelong Learning

16. Apply memory techniques to college reading, note taking and test preparation.  

17. Identify their learning style and multiple intelligences.

18. Develop personal learning strategies based on learning style. 

19. Formulate strategies for dealing with writer’s block

20. Practice writing skills through written exercises, short papers and journal entries.   

21. Identify the steps required to produce a college term paper.      

22. Write a resume.

Health and Wellness

23. Discuss topics related to maintaining good health in college and over a lifetime as presented in the text and make a personal wellness plan.   

24. Assess their level of stress and apply appropriate stress management techniques.    

Critical and Creative Thinking 

25. Identify fallacies in reasoning.

26. Describe the critical thinking process.

27. Evaluate a current event using a critical thinking process.    

28. Apply creativity techniques to generate ideas for problem resolution. 

29. Draw conclusions from a psychological experiment.

30. Use basic statistics to understand vocational assessments.  
For learning outcomes in the PDSS courses, students will be able to identify, apply, and transfer specific learning strategies and skills taught in the PDSS courses to promote more effective learning, support retention, and enable their future successful completion of general education courses.

b. How do students demonstrate achievement of these learning outcomes?

Students demonstrate achievement of learning outcomes in PDC 124 by: 
(Note that numbers after each measure refer to student learning outcomes above.)

1) Objective and essay quizzes and exams that measure the student's ability to apply physiological, social and psychological principles to success in college, careers and life.  (1-30)

2) Assessment of personality, interests, values and learning styles. (1, 13)

3) Written exercises or journal entries in which students assess their current behavior and make plans for improvement.   (1-30)

4) Writing assignments or journals describing personality, interests, values, learning styles, multiple intelligences, learning styles and lifetime goals. (2, 10, 12, 13, 14, 17, 18, 21, 22)

5) Based on the behavior modification model presented in the text, students will complete a project to practice the techniques and establish a new pattern of behavior.   (8)

6) Completion of career research project that includes career description, outlook, skills required and education needed.  (14)  

7) Completion of an educational plan to match career goals.  

8) Development of a personal wellness plan based on assessment of personal behavior in the areas of nutrition, exercise, avoiding addictions, protection from sexually transmitted diseases, stress management and getting enough sleep.  (23,24)
Students demonstrate achievement of learning outcomes in PDSS courses by:

· Earning credit in the PDSS course.

· Enrollment in the next highest level course.

· Retention and a passing grade in the next higher level course.

c. How are learning outcomes made public?
Learning outcomes for PDC and PDSS courses are made public through the course outline and syllabi as well as the college catalog.  For PDC 124, the learning outcomes are also posted on the College Success Web Site that is a supplement to the textbook used for the class.  
23.
Do you have recommendations for improving:
a.
student learning outcomes?
These learning outcomes for PDC are up to date and approved by the Curriculum Committee October, 2004.
For PDSS courses, learning outcomes can be improved by:

· Providing alternative methods of instruction including current, as well as assistive, technology

· Addressing students’ specific skill need areas in relation to academic success.

· Improving accessibility by offering additional PDSS courses that meet student needs.

b.
the measurement of student learning outcomes?
The measures of student learning outcomes for PDC are up to date and approved by the Curriculum Committee October, 2004.
For PDSS courses, the measurement of student learning outcomes can be improved by continuing to utilize the assistance of the District’s Institutional Research and Planning Department with PDSS courses to access student surveys, track students' progress, and to help analyze data to measure persistence, retention and success.

24.  
Please complete this phrase for your program:

"A student in ______ (this program) is considered successful if he/she _________ (gets a job in this field; has a broader perspective/more complex understanding of the subject;  is able to transfer concepts and apply skills and concepts;  transfers to a university; completes a degree or certificate).

Students are successful in the PDC program if they successfully complete their courses, transfer to a four year university (if applicable) and obtain employment in the career of their choice.  They are also successful if they gain a better understanding of themselves and others so that they can appreciate differences and have good communication skills.  They are successful if they learn to think critically, be creative, make good decisions, and think positively about their future success.  


Students are successful in the PDSS program if they complete the PDSS course with credit, enroll in the next highest level general education course, utilize and apply the learned skills/strategies to retain their enrollment, and demonstrate successful completion of the general education course with a passing grade. 

a. Based on how you determine it, describe ways in which students in your program have demonstrated success.
PDC 124 helps students to be successful in college and to choose an appropriate major and career.  Results from a student survey of 198 students completed in spring 2004 showed that 62% of students thought the course helped them to feel more confident about their academic skills.  
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This survey also showed that 52% of students thought that the course was helpful in assisting them with career choice.  It should be noted that many students who enroll in PDC 124 have already chosen a career and are taking the course to learn more about themselves and to improve learning skills.  
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The majority of students enrolled in PDSS courses have shown a success rate averaging between 64%-85% (all students passing the course with credit). As a result of successful completion of the courses, these students have been able to maintain enrollment in general education courses, and have been able to take the next higher level course with greater success.

b.
Please comment on success data for your program and compare your data to campus-wide success data (see Data on Demand for statistics).
An analysis of data on student success shows a higher rate of success for students enrolled in PDC 124 as compared to the general population of Cuyamaca College.  Success is defined as students who complete the class with an "A", "B", "C", or "CR".  The average of all student success at the college from fall 1999 to spring 2004 is 64.76 percent as compared to 72.73 for all PDC 124 students.  

Success Comparison

	Semester
	% Success 

PDC 124 Students
	% Success

All Cuyamaca Students

	F’99
	68.3
	63.1

	S’00
	64.2
	64.1

	Sm’00
	90.5
	68.2

	F’00
	70.9
	63.0

	S’01
	62.5
	65.0

	Sm’01
	84.3
	66.9

	F’01
	74.6
	62.8

	S’02
	64.1
	64.6

	Sm’02
	83.7
	66.0

	F’02
	67.5
	62.3

	S’03
	64.1
	64.6

	Sm’03
	79.5
	67.5

	F’03
	75.1
	64.0

	S’04
	73.4
	64.5

	Average %
	72.73
	64.76


25.  Regarding licensing and/or registration: Not applicable to this program
a.
Is the program governed by state or federal licensing/registration?  NA
b.
Is the program governed by state or federal examination?  NA  
c.
If so, comment on student success in both areas.
26.
Please comment on how your academic or vocational program incorporates the SCANS competencies for workplace skills. (See SCANS Competencies handout for details and address specific competencies that apply.)

SCANS competencies are integrated into the textbook used for the class.  The SCANS competencies are presented in the text and students assess their skills for success in the workplace and make goals for improvement.  

For example, the foundation skills recommended by SCANS are basic skills, thinking skills and personal qualities.  In the PDC courses students develop basic skills in reading, writing, listening and speaking.  They practice critical and creative thinking skills.  Students also develop the personal qualities of responsibility, self-esteem, sociability, self-management and integrity/honesty.  

Several workplace competencies are recommended by SCANS and developed in the PDC program including time management, participating as a member of a team, decision-making and appreciation of diversity.  
FACULTY AND STAFF
27.  Describe any staffing changes needed in the program. List the current percentage of courses taught by full-time and part-time faculty.
Presently 100% of all courses (approximately 30 per year) are taught by part time adjunct and counselors teaching on an overload assignment.  There are no full time faculty in the program.  Courses are taught by 5 adjunct faculty and two counselors who teach courses as an overload assignment.  As a result there is much turnover in the department as adjuncts gain experience and leave to take full time jobs in other colleges.  There is a need for two full time faculty in the department.  
In 2007, the Chair will retire and there will be a need for hiring a new person to assume the leadership role for the department.  It is hoped that at least one full time instructor will be hired to assume this role. 
All PDSS courses (except PDSS 080) are taught as overload assignments for counselors working in the DSPS program.  
28. 
Looking at the data you've entered on the summary sheet:

a.
please address the trends in WSCH/FTEF over the past five years.
WSCH (Weekly Student Contact Hour) per FTEF (Full-Time Equivalent Faculty) is defined at a ratio of weekly student contact hours to full-time equivalent faculty.  It is a measure of faculty teaching load.  For the past five years, the WSCH/FTEF for PDC 124 was higher than the average for the college.   The average WSCH/FTEF for the college was 443.  The average WSCH/FTEF for PDC 124 was 525 (18% higher).   
WSCH/FTEF Comparison for PDC 124 and Cuyamaca College

	Date
	WSCH/FTEF

for PDC 124
	WSCH/FTEF

for Total College

	F’99
	652
	448

	S’00
	552
	437

	Sm’00
	514
	394

	F’00
	594
	439

	S’01
	428
	434

	Sm’01
	431
	396

	F’01
	608
	464

	S’02
	508
	456

	Sm’02
	484
	433

	F’02
	601
	491

	S’03
	512
	462

	Sm’03
	420
	442

	F’03
	579
	468

	S’04
	471
	435


The following chart is an analysis of revenue generated for the district by the PDC program.  
Financial Analysis for PDC 124 
	Date
	COST/

FTES
	Earned

WSCH
	FTES


	Revenue

 per FTES 
	Total Revenue

Generated 

By PDC 124
	Total Cost

(Cost/FTES X FTES)
	Revenue- Cost 

	99-00
	596
	2839
	95
	3376
	320,720
	56,620
	264,100

	00-01
	804
	2508
	84
	3676
	308,784
	67,536
	241,248

	01-02
	904
	2517
	84
	3796
	318,864
	75,936
	242,928

	02-03
	941
	2580
	86
	3585
	308,310
	80,926
	227,384

	03-04
	1034
	2667
	89
	3655
	325,295
	92,026
	233,269

	Total
	
	
	
	
	1,581,973
	373,044
	1,208,929

	
	
	
	
	
	
	
	



Note: WSCH divided by 30 = FTES (Full Time Equivalent Students) 

          Total Revenue = FTES X Revenue per FTES
Significant factors to note from the above analysis are:

· Over the last 5 years, the PDC program has generated $1,581,973 for the district at a cost of 373,044.  The program has generated $1,208,929 in revenue over cost for the District.

· The COST/FTES (Cost for full time equivalent student) is low.
· The program generates a significant number of WSCH (weekly student contact hours).  
· Over the past 5 years, for every dollar spent on the PDC program, the program has generated $4.25 for the district.  This figure was calculated by dividing the total revenue of $1,581,973 by the total cost of $373,044.    

· Further revenue is generated through increased persistence rates of students.   

On the basis of the above analysis, it is recommended that additional money be invested in this program.  It is also recommended that at least one full time faculty be hired to teach in this program.                           

b.
If there are any significant changes year-to-year, try to think of changes in the department that may have contributed to that change.  For example, significantly lower ratio may signify decreases in enrollment due to  . . . ?  A significantly higher ratio is the sign of better efficiency due to . . . ?

In the PDC Department, enrollment and WSCH have shown only slight fluctuations over the last five years.   

    WSCH/FTEF for PDSS courses has ranged between 136 – 427 for spring and fall 

               semesters.  Summer WSCH/FTEF show low numbers due to the fact that the only 

               PDSS course taught in the summer semester is the PDSS 080 Educational 

              Assessment (testing for learning disabilities). Students who are tested for learning 

 disabilities are not required to sign-up for PDSS 080
c. What are the implications for future planning in your department?
The PDC program is very cost effective and important for student success and retention.  Proper staffing is needed to support the program.  

Additional PDSS course offerings will need to be proposed in order to meet the diverse needs of the growing population of students.

29. What are the varieties of instructional strategies and delivery systems used to support the learning process in classes?
Many different instructional strategies are used in the PDC program to appeal to the various learning styles of students.  Auditory strategies include the use of lectures, and small and large group discussions.  Visual strategies include PowerPoint presentations, videos and CD Roms.  Kinesthetic strategies include group activities, classroom presentations by students, demonstrations, games, simulations and other hands on activities.   

PDSS courses use multi-sensory instructional methods that relate to a variety of student learning styles and needs. Class lecture, demonstration, hands-on assignments and extended activities provide students with necessary application skills to assimilate and transfer their new knowledge.
a.
How do these strategies and delivery systems promote student success?

These strategies promote student success by actively engaging all types of learners in the process of learning.  
For PDSS students, these strategies promote student success by:

· Promoting awareness and use of campus resources.

· Developing deficit skill areas thus enabling students to participate more successfully in general education courses.

· Encouraging the use of current technology and assistive technology as resource tools.

· Promoting repetition of new skills in learning for improved memory.
b. How could this be improved?
PDC instructors regularly share new ideas with other members of the department.  These ideas are incorporated into the Instructor’s Manual for the course.  
PDSS courses could Increase the use of technology as a resource by incorporating some on-line elements.
30.  Consider the variety of instructional strategies used by different instructors.

a.
What efforts are being made to ensure consistency in (1) academic rigor, (2) grading practices, and (3) course content among the various faculty members teaching in the program?
Regular staff development sessions and the Instructor’s Manual ensure consistency in the department.  
c. How do department faculty members (full-time and part-time) communicate on these issues?
Faculty members communicate face to face, by telephone and e-mail.  
d. How could this be improved?
Continue staff development sessions and updating of the Instructor’s Manual.  
31.
In reviewing the grade distribution reports, discuss any trends or patterns you see.

A study of the grade distribution in PDC 120 over the last five years shows remarkable consistency from semester to semester.  It was interesting to note that students in summer school tend to make better grades than in the regular semester.  An average of 53% receive “’A’s”, 22% receive “B’s”, 12% receive “C’s”, 4% receive “D’s” and 9% receive “F’s”.  Since students are allowed to drop until three quarters of the way into the semester, most students receive “A’s”, “B’s” and “C’s” (87%).  Those who do not drop by the deadline and stop attending receive an “F”.   

Grade Distribution PDC 120/124 Spring 99-Fall 03
	Semester
	%A
	%B
	%C
	%D
	%F

	Spring 99
	47
	20
	14
	4
	15

	Summer 99
	64
	12
	8
	5
	10

	Fall 99
	42
	29
	13
	5
	10

	Spring 00
	62
	14
	11
	4
	10

	Summer 00
	73
	14
	6
	2
	6

	Fall 00
	56
	21
	8
	4
	10

	Spring 01
	57
	18
	9
	0
	16

	Summer 01
	49
	30
	10
	4
	6

	Fall 01
	40
	31
	16
	4
	10

	Spring 02
	46
	26
	14
	4
	11

	Summer 02
	68
	16
	9
	3
	5

	Fall 02
	44
	25
	14
	7
	10

	Spring 03
	45
	27
	13
	7
	8

	Summer 03
	51
	24
	15
	6
	3

	Fall 03
	48
	23
	16
	5
	7

	5 Year Average
	53
	22
	12
	4
	9


a.
Is there evidence of grade inflation?

Because of the nature of personal development courses, students are either successful and earn an "A" or "B" grade or they are unsuccessful and drop out of the course.    
b.
Is there evidence of skewed grade distributions (too many A’s or F’s)?  
The number of A's and F's are as expected.  
c.   Is there any significant instructor variance?

Grades are consistent from instructor to instructor.  
32.
With regard to staffing in your department:

a. 
How many contract classified staff do you have in direct support of your program?
None. 
b.
How many hourly employees (including student hourly) assist in your program? 

None.
c.
Do you have additional staffing needs?  Please explain your need and be specific.

There is a need for two full time faculty members with one assuming the duties of the Department Chair.  Currently there are 30 sections offered yearly with no full time faculty in the department.  Two counselors teach overload in the program and all other instructors are adjuncts.  One counselor has .25 release time to serve as Chair of the Department.  
Because of heavy reliance on adjuncts, there is much turnover in the department.  As adjunct instructors gain experience, they leave to accept full time jobs at other colleges.  
CAMPUS SUPPORT SERVICES

33.  With regard to the Learning Resource Center (LRC):

a.
Which resources and services provided by the LRC are utilized by your program? 

Library orientations, visits and activities are important components of PDC 130 and PDSS courses.  
Two copies of the text for PDC 124 (College and Career Success) are on reserve in the library and an older edition is in the regular circulation collection.  Career reference books are available in the library reference collection and as e-books in the library's online catalog.  There are customized Research Guide Web sites on the library homepage for PDC 124 students.  Also on the library home page there are links to career and job Web sites.  
b.
How are they used?

Students in the PDC 130 class complete a library assignment demonstrating that they know how to use the library as well as locate online sources of information.  
34.
Of the following student support services, please rate their usefulness in your program:

	
	Used

By

PDC
	Used

By

PDSS
	Exceptional
	Average
	Not 
Helpful
	
NA
	Comments

	Admissions and Records

	X
	X
	
	X
	
	
	

	Assessment


	X
	
	
	X
	
	
	

	Counseling


	X
	X
	X
	
	
	
	Students are required to use Counseling to complete educational plans.  They use the Career Center to complement vocational assessment and research.  

	DSPS


	
	X
	
	X
	
	
	This resource is exceptionally useful for PDSS courses.  

	EOPS


	X
	X
	
	X
	
	
	

	Financial Aid


	X
	X
	
	X
	
	
	

	Health Services


	X
	X
	X
	
	
	
	Health Services frequently provides speakers and health info for the PDC program.

	Student Affairs


	X
	X
	
	X
	
	
	

	Tech Support (Help Desk)


	X
	X
	X
	
	
	
	Tech support is essential to keep the smart classroom running

	Tutoring


	X
	X
	
	X
	
	
	

	Outreach


	X
	X
	X
	
	
	
	Outreach is essential for recruiting new students for PDC and PDSS courses, especially high school students.  


a.
How could they better support your program?
More counselors are needed since students find it difficult to schedule appointments with counselors to complete their educational plans.  
OTHER RESOURCES

35.
Please look at the Cost/FTE figures and comment on trends.  Generally, these figures show an inverse relationship to WSCH/FTEF figures.  In addition, there may be unique factors such as new facilities, new full-time instructor, etc. that significantly increase departmental costs.

Cost/FTEF figures for the program are very low.  There was a slight increase in cost in 2000 because of the move to a smaller classroom.  The classes were moved from E113 to Z109 which has a smaller capacity.  
a.
Is the program currently receiving financial support or subsidies above 


normal budgetary funding? No.  
b.
If so, list those sources and the dollars involved.  NA
c.
How is the money used and how does it relate to the regular program budget?  NA
36.
How adequate are facilities used by your program?   Comment on any specific problems.

With the construction of the new One Stop Center, a dedicated classroom was provided for PDC classes and faculty members were involved in the design of the classroom.  It was recommended that a larger classroom be provided to allow for group activities and access for the disabled. 

Because of budget restrictions, the room is smaller than recommended.   With 42 students enrolled, there is very little room for the instructor, group activities are difficult and it is a challenge to provide access for disabled students.  Some seats in the classroom do not provide a good view of the front of the room.  It is difficult for the instructor to move around the room and observe or help students.  Because of limited space, many group activities are moved outside into the hallway or parking lot.  

The PDC classroom (Z109) is set up as a smart classroom.  Because of heavy use and old equipment, there are constant technical problems resulting in many calls for repairs.  Equipment in the classroom needs to be replaced and updated.  

37.
To what extent does the department use technology in instruction?   For example, is the department engaged in on-line instruction, using smart classrooms, maintaining a web site, incorporating computers into its instructional program, etc.?

The PDC program uses technology in instruction including smart classrooms and online assignments.  The College Success Web Site supports the program and is a resource for all students on campus.  Online instruction were implemented spring 2005.  

IN THE COMMUNITY
38.
Consider the ways your department relates to the community. 
a.
How does this program fulfill the specific needs of the local community?
The PDC program serves the needs of local high schools by providing a class that introduces students to college and provides assistance for students trying to decide on a college major.  High school counselors often recommend that students take PDC 124 after the regular high school program or during the summers.  As a result, almost half of the students enrolled in PDC 124 are under the age of 20.  
The PDSS department fulfills the needs of the community by:

· Providing access to supportive education to help students get to the next higher level in their education.

· Addressing specific learning needs of students to assist the development of foundational skills needed to be successful in general educational courses.

· Supporting student retention and success thus promoting the acquisition of college degrees and attainment of job/careers.
b. What efforts are being made to create linkages between your program and the community (CSL, Internships, Community Learning classes, etc.)?

Strong linkages are maintained between local high schools and the PDC Department.  These linkages are maintained through activities such as the High School Counselor Luncheon sponsored by the Outreach Department and various high school events in which college counselors are invited to share information.  
Through the High School Outreach Program, PDSS has contributed to presentations to high school groups giving information regarding services for students with disabilities.  The PDSS Department collaborates and coordinates with Community agencies (i.e. Department of Rehabilitation) addressing specific student needs and our own DS&PS programs and services.
39.
What is done to promote/publicize the courses or program and inform the public of your program?

The program is promoted through the class schedule, catalog and college Web site.  The program is also promoted by counselors who recommend the course to students who are undecided about their major or lack confidence in their abilities to succeed in college.  The course is promoted through the transfer program of the college.  Many students take the course to fulfill a general education requirement for the CSU.  The course is also required of UCLInks students who are planning to transfer to the University of California.   
As a result of the high level of satisfaction with the program, faculty and students recommend the course to other students.  Because the program is 26 years old, some previous students are now parents who recommend the course to their neighbors and children.  


The PDSS Program is promoted through:
· The High School Outreach Program

· The College Website

· The class schedule/college catalog
· DSPS and General Counseling dept. referrals
40.
How does your program link with area high schools?

Both the PDC and PDSS programs link to area high schools through the counseling departments and through the High School Outreach Program.  

FUTURE: Transfer, Employment Information and Program Changes

TRANSFER AND JOB INFORMATION

41.  Describe the status of articulation with the CSU and UC systems as well as with regional private universities. 


PDC 124 is articulated with the CSUC to meet a general education requirement in Area E, Lifelong Understanding and Self-Development.  As of Fall 2003, it became the first personal development course to accepted for transfer to the University of California.  The course serves as a model for other colleges in the state who are developing similar transfer courses.  
42.
For transfer programs, describe student success at the four-year institutions to which they transfer as seen by SDSU transfer data.

        Transfer data is available from SDSU.  Of 4112 students who enrolled in a PDC class 

         At Cuyamaca College between fall 1997 and spring 2002, 201 (4.9%) later enrolled at 
         San Diego State University.  Their average first semester GPA at SDSU was 2.72.  It is

        noted that many of the students enrolled in PDC are still enrolled in the college and

        have not transferred yet.  During this same time period, only 2.7% of all students
        enrolled at Cuyamaca College transferred to SDSU.  The average first semester GPA
        was 2.73.   The transfer numbers and small and more research is needed to verify 

        these statistics for the college.
         Although the number of transfer students is small, twice as many students enrolled in 

         PDC 124 transfer as compared to the general population of the college.     

43.
Describe how the program encourages student commitment toward completion of a baccalaureate degree.

One of the most important course objectives is to help students decide on a major and future career.  Students who have decided on a major are more likely to be successful in college.  As part of the course content of PDC 124, information is also presented on how to transfer to a university.  Students are encouraged to attend campus events related to career planning and transfer.  Students are required to work with a counselor to complete an educational plan to accomplish their goals.  

44. 
For occupational programs: Not applicable.  
a.
How does the program meet current job market at the local, state, or national level?

NA
b.
What is the current labor market demand for students from the program?

NA
1. For occupational programs, what is the projection of the future job market for graduates?


    NA  

FUTURE PROGRAM CHANGES

46.
In relation to WSCH and WSCH/FTEF goals:

 a.
What strategies have you employed to increase your program success? 

The WSCH/FTEF for the PDC program is higher than the average program at Cuyamaca College.  The WSCH/FTEF is 525 for PDC as compared to an overall average of 443 for the college.  Some strategies used to increase student success and WSCH include:
· The scheduling is efficient and convenient.
· From the first day of class instructors emphasize the importance of attendance.

· The topic of the first chapter in the text is student motivation and success.

· Instructors frequently call students and offer assistance to those who are absent from classes, especially at the beginning of classes.  

· From the first day of class, instructors get to know students and their names.

· Through group activities, students get to know others in the class and development a sense of community.  

· The course syllabus clearly communicates course content and expectations of students.  

c. What new strategies will you employ over the next five years? [NOTE:  see your response to question 29.]
The WSCH/FTEF for the PDC program is high because of high demand for the program, efficient scheduling and the success strategies mentioned above.  This will continue in the future.  
47.
Consider future trends and/or factors that might affect your department.

a.
What are future-trends and/or factors (both positive and negative) that are likely to provide challenges or opportunities for the department?

Because of the increasing number of students who state that their goal is to transfer to a university, the demand for PDC 124 will increase.  

Because of a large number of basic skills students, the demand for PDC 130 should also increase.  Promoting this course involves many challenges:

· The course needs to be publicized to basic skills students.  
· Students avoid enrolling in courses that do not meet any graduation
   requirements and have limited transfer credit.

· The course needs to become an integrated part of a basic skills program.

· Enough sections need to be offered to provide multiple scheduling options for students.     

c. What are recommendations and timelines for addressing these challenges and opportunities?

For the past year, the scheduling of both PDC 124 and 130 have been coordinated with the English and ESL department.  PDC 124 has been conveniently scheduled with the higher levels of English (English 111 and English 120).  PDC 130 has been conveniently scheduled with English 90, 90R, 98, 98R and ESL.    Plans are being made to integrate PDC 130 into a comprehensive basic skills program.  

48.
What new courses or program changes are you planning in the next three to five years?

Online and blended classes will be offered for the first time in spring 2005.  These courses will be evaluated and improved to meet student needs. 

The PDSS Department will add a new course, PDSS 092, Cognitive Communication Skills and Strategies for fall 2005.  
STRENGTHS AND WEAKNESSES

49. 
Please read through your responses to the above questions.  Based upon responses, briefly summarize your program's strengths and weaknesses (in one page or less).
Because 96% of the students enrolled in the PDC department are enrolled in PDC 124, the following statements apply to PDC 124.


Program Strengths

1. PDC 124 increases student persistence.  Students who are successful in PDC 124 have a 26% higher persistence rate than the average student enrolled in the college.  

Fall to Spring Persistence

	
	Cuyamaca College All Students (%)


	All PDC 124 Students (%)

(N=1267)
	All Successful

PDC 124 Students (%)

(N=1066)

	Fall 2000-Spring 2001
	58.6
	72.6
	87.9

	Fall 2001-Spring 2002
	57.1
	74.1
	81.8

	Fall 2002-Spring 2003
	58
	69.8
	84.3

	Fall 2003-Spring 2004
	57.4
	76.1
	87.4


Fall to Spring Persistence
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2. Approximately half of the students enrolled in PDC 124 are under age 20.  The program helps young, first time students with skills needed to be successful in college.  This group has been identified as an "at risk" group by the District Research Office.
3. PDC 124 is cost effective.  In the last five years, the program has generated $1,208,929 for the district over the cost of the program.  For every dollar invested in the program, $4.25 is generated in revenue for the district. 

Financial Analysis

	Date
	COST/

FTES
	Earned

WSCH
	FTES


	Revenue

 per FTES 
	Total Revenue

Generated 

By PDC 124
	Total Cost

(Cost/FTES X FTES)
	Revenue- Cost 

	99-00
	596
	2839
	95
	3376
	320,720
	56,620
	264,100

	00-01
	804
	2508
	84
	3676
	308,784
	67,536
	241,248

	01-02
	904
	2517
	84
	3796
	318,864
	75,936
	242,928

	02-03
	941
	2580
	86
	3585
	308,310
	80,926
	227,384

	03-04
	1034
	2667
	89
	3655
	325,295
	92,026
	233,269

	Total
	
	
	
	
	1,581,973
	373,044
	1,208,929

	
	
	
	
	
	
	
	


4. Student outcomes directly address the following core values of the college.  

· Academic Excellence

· Student Access

· Innovation and Creativity

· Diversity and Social Harmony  

5. The PDC program is a large program in the college enrolling approximately 1000 students in 30 sections per year.  It is one of the top income producing departments in the college.  
6. The PDC program is a successful program that has served as a model for developing similar programs in the state of California and is now being adopted in other states.

7. PDC 124 is transferable to the CSUC system to meet general education requirements in Area E, Lifelong Understanding and Self Development.  It is also the first personal development course to be accepted as transferable to the University of California.  Because of this articulation, transfer students have an incentive to take the course.  

8. The program is rated highly by 88% of students enrolled in PDC 124. 
9. The textbook used in the Course, College and Career Success, by Dr. Marsha Fralick is rated highly by students.  Of students surveyed, 88% gave the text the highest ratings of very good or good.
10. PDC 124 helps students to improve their grades.  According to the student survey, 73% stated that the course was helpful in improving grades.
11. PDC 124 helps students choose a major.  According to the student survey, 52% of students enrolled in the course stated that the course helped them to choose a major.  Students who have decided on a major are more likely to be successful and complete their educational objectives.  

12. PDC 124 prepares students for transfer and increases the transfer rate for the college.  

13.  Successful online courses are offered.

Program Weaknesses

1. The program has no full time faculty.  All instructors are adjuncts or full time counselors who teach as an overload assignment. With the retirement of the Chair of the department in 2007, there is a need to hire a full time faculty to provide instruction and leadership for the department.  
2. Since 96% of students in the program are enrolled in PDC 124, other areas need to be developed, especially a basic skills component.  Some beginning steps have been taken to develop PDC 130, Study Skills and Time Management, as part of an integrated basic skills program with English and English as a Second Language.  
3. Since the department makes good use of technology in instruction, there is a need to adequately maintain the smart classroom in Z109.  
ACTION PLAN

50.
Please read through your responses to the above questions.  Based on the above report, please prepare a plan of action for changes or improvements in your program by filling out the attached Action Plan. (See example below.)  You may have as many items in your Action Plan as needed.  In the future, this Action Plan will be linked with your Academic Master Plan.  Please list tasks to be completed in chronological order according to "Estimated Completion Date."

	DEPARTMENT ACTION PLAN


	Recommendation
	Individual Responsible
	Estimated Date of Completion

	1.  Hire at least one full time faculty for the PDC Program.
	Marsha Fralick
	Fall 05

	2.   Develop basic skills component (PDC 130)
	Marsha Fralick
	Fall 06

	3.   Update equipment in Z109
	Marsha Fralick
	Fall 05

	4.  Increase PDSS Course offerings by adding PDSS092 “Cognitive Communication Skills & Strategies”
	Margaret Jones
	Fall 2005
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