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Personality Exercises
Sensing and Intuition: Show a Picture

Show a picture that has both details and patterns.   Art work from children’s books would work well for this exercise.  Divide students into groups of S and N personalities.  Appoint one member in each group as the recorder and one as the spokesperson.  Show the picture for 20 seconds.  Ask the groups, “What do you see?”  Give the groups 3-5 minutes to write an answer to this question and then have the reporter from each group read their responses.  The S groups generally describe the details of the picture.  The N group sees patterns and looks for a bigger picture.  The N group often makes some inferences about the meaning of the picture.  
Group Activity: Where do you stand?  Judging or Perceptive

This activity gets students out of their seats and thinking about their preferences.  On one side of the room, post a sign that says, “I can play anytime” and on the other side of the room, post a sign that says “I have to finish my work before I can play.”  Have students form a line from one side to the other depending on how much they agree with one of these statements.  They can discuss this with other students as they are forming the line.  Once the line is formed, ask these questions:

Why did you choose your position is the line?

How do you like to do your work?

What would you do if you have an opportunity to go to _____?

How do you work with people at the opposite extremes?

Engaging Students in Learning

Think, Pair Share

The most important teaching technique for a college success course is. . . 

The Rule of Ten and Two

For every ten minutes of lecture, students should have at least two minutes to talk to each other about what is being presented.  Here is an analogy to think about.  A college lecture is like a stick of gum.  It is only when students chew the gum that they get something out of it.  It is important for students to interact with the material in order to retain the information and become engaged in learning.  

Wait Time

When asking the class a discussion question, be sure to wait for the response.  It is a good idea to wait a minimum of six seconds for students to formulate their answers.  The silence is uncomfortable for students and it is likely that someone will provide an answer.  

Give Me Five

When asking a discussion question, tell the class that you want at least five answers.  When the first student provides an answer, say “That was a good start, give me another answer.”  Continue until you get at least five answers.  Make sure to have enough wait time to get responses.  This is a good technique to engage more students in the discussion.  You can also say, “I would like answers from students who have not had the opportunity to participate yet today.”

Wait Time

When asking the class a discussion question, be sure to wait for the response.  It is a good idea to wait a minimum of six seconds for students to formulate their answers.  The silence is uncomfortable for students and it is likely that someone will provide an answer.  

Provide Positive Reinforcement for Participation

Encourage discussion by providing positive reinforcement to all students who participate in the discussion.  This can be difficult if you do not like the response, disagree with it or the response provides incorrect information.  Be creative in thinking of responses that provide positive reinforcement for participation.  Give students in the class the opportunity to correct or add to the information presented.  Here are some examples:

· Thank you for your answer.  Does anyone want to add to that?

· That’s an interesting idea.  What do the rest of you think about it?

· That’s a controversial topic.  Does someone have a different point of view?  

· Thanks for getting the discussion going.  Let’s hear some more ideas.  

Give me your best ideas for providing positive reinforcement and a supportive learning environment.  

Group Activities
Using group activities can be one of the best ways to involve students in learning.  Here are some guidelines for effective groups:

· Give clear directions for the group before students start moving into the groups.  

· Set a definite time limit for the group.  Most discussion groups should be around 5-7 minutes.  Remember the task expands to fit the time available.  

· Establish a quota of what is to be accomplished.  Challenge the group to come up with 10 ideas in 5-7 minutes.  

· Get students into groups quickly and have a method for getting students into groups.  There are many ways to get students into groups.  

· Each row is a group

· Count off as in sports teams

· Have group assignments for the week, month or semester.

· To get all students involved, make sure every group member has a role to play.  Here are some examples of roles:

· Reporter: Reports best ideas of group.  

· Leader: Keeps the group on task

· Note Taker: Takes notes

· Time Keeper:  Makes sure the group finishes on time

· Discussion Leader:  Get all members of the group to participate  

· Writer: Writes the best ideas on the board     

One problem with groups sharing discussion is that the first group reports on all the best ideas and then the rest have less to say.  Use the rapid fire technique for reporting from each of the groups.  When groups share information, each group shares one idea and the next group rapidly shares an idea until all ideas are exhausted.  In this way, the discussion moves quickly and each group has equal opportunity to share.  

Use Preview the Topic to introduce any topic and make it more interesting.

Briefly introduce a topic for discussion.  Divide students into groups (4-5 students per group) and ask them to brainstorm everything they know about the topic.  Appoint a recorder and a reporter for each group.  The recorder takes notes on the ideas.  The reporter shares ideas with the class.  Have each group share one idea and then go to another group.  (Rapid Fire)  Once an idea has been presented, it cannot be repeated by other groups.  Alternate groups until there are no more new ideas.  This is a great starting point for discussion and provides the background for presenting new ideas.  Let’s do this topic for fun:

What do you know about driving in a foreign country?  

In this example, students would share ideas with the small group.  Then reporters would share the best ideas with the class.  The instructor would use the discussion as an introduction to the topic being presented.    

Some of My Favorite Exercises

Memory Pre and Post Test

To introduce the topic of memory techniques, do a Memory Pre and Post Test to involve the students actively in the topic.  Use the “Memory Test” form located at the end of this section.  After the memory test, present the information on memory and forgetting   

Tell students that you will be giving them a memory test with two parts.  For the first part, advise students to relax and to do their best and to look at the exercise as a personal challenge.  Before the second part of the test, you will provide the students with three memory techniques to improve scores on the test.  

Part I

Ask students to put paper and pencils away.  Tell them that you will read a list of 15 words pausing 5 seconds between each word.  After reading the words to the students, they will be asked to write down as many as they can remember. They do not have to write the words down in order.  Keep the environment as non-threatening as possible.  Refer to the exercise as a challenging and fun game.  

Read the words clearly, pausing 5 seconds between each word.  The pausing for 5 seconds is important since students will have the opportunity to store the information in long-term memory.  When you finish the last word, ask students to write as many words as they can remember.  When everyone is finished, read the words to check the answers.  Have each student count the number correct.  Ask for a show of hands of those who got all l5 correct.  This rarely happens.  Ask for a show of hands for those who got l4 correct and so on down the line.  It is helpful to tally these results on the board.  Usually you will have several people who get 11, l2 or 13 correct.  Ask these people if they will volunteer to share their techniques for remembering.  Usually you can discuss these techniques: visualization, organization and repetition.  You can make the game even more fun by giving surprise rewards (college pencils, etc.) to those who score high and volunteer to share their memory techniques.

Word List for Part I:

dog

horse

strawberry
carrots

cow

apple

onion

chicken

orange
corn

squash
grapefruit

rat

celery

plum 

Part II

After discussing the memory techniques of visualization, organization and repetition, read this new list asking students to apply the memory techniques discussed.  Provide organization by announcing these three categories to the students: sea creatures, kitchen utensils, and tools.  Ask students to visualize the words as they are read.  For example, visualize the sea creatures in an aquarium.  Set the kitchen utensils on a table.  Put the tools in your toolbox or picture yourself using the tools. Put action and color into the pictures.  Mention that repetition helps.  We need to keep these words in our minds for at least 5 seconds to become part of long-term memory.  Again read these words and pause 5 seconds between the words:

Word List Two:



Sea Creatures

Kitchen Utensils

Tools 



Shark



Plate



Drill



Starfish


Cup



Hammer


Tuna Fish


Sugar Bowl


Wrench




Eel



Butter Knife


Nail


Crab



Drinking Glass

Screwdriver
Random List

Plate




Drinking glass

Drill




Starfish

Tuna fish



Nail





Screwdriver



Wrench

Shark




Butter knife

Sugar bowl



Cup

Hammer



Eel
Crab
Ask students to write down the words they can recall.  When they are finished, read the list again to check the answers.  The list may be out of order, which is OK.  Again tally the results on the board.  Usually there is a big improvement over the first test.  Ask for a show of hands on how many improved their scores over the first test.  Usually a majority of students improve their results on the second test.    

Change the word list to match the experience of your students.  If they are not likely to be familiar with sea creatures, invent a new category more likely to be familiar with the students.  Categories can be adjusted to match the different cultures, experiences and geographical areas reflected in your students’ experience.  With students who pay good attention, you can read the second word list out of order (not in categories) and students will still be able to use the categories to improve their scores.  
Learning Style Memory Exercise (Describe)

This hands-one activity involves students in learning and helps them to think about their learning style.  It is a great way to introduce the idea of learning style.  To begin, briefly introduce the concepts of visual, auditory and kinesthetic/tactile learning.  

Bring 15 items to class.  Choose items that can be seen, heard and touched.  Here are some items that I have used: a yellow Frisbee, an orange tennis ball, a sea shell, a set of chimes, a tin cup, a stick, a set of Spanish castanets, a blue ceramic dragon, a ping pong ball, a football, a toy helicopter, a squirt gun, a toy spaceship, a light switch and a rock.  Place all of these items in a box.  Bring each item out of the box and pass it around in the class.  Students will have the opportunity to look at each item, feel it and hear it.  Ask them to pass the items quickly.   Tell students that they will be asked to remember each of the items at the end of the exercise.  

When all of the items have been passed around and returned to the box, have students see if they can recall all of the items and write them down on a sheet of paper.  Use the blank side of the “Memory Test” located in the memory chapter  to record these answers and compare them to the previous memory test.  To check the written lists, bring the items out of the box again and set them on a table or desk.   Then discuss the results:

Look at the results of your first memory test located in the memory chapter.  Were your scores better or worse?

What did you forget and why?

How did you remember the items?

Did it help you to remember the items if you could touch them?  See them?  Hear them?

How many of you think you are kinesthetic/tactile learners?  Auditory learners? Visual learners?

Was it more difficult to remember unfamiliar items such as the Spanish castanets?

How does your culture influence the items you remember?

Interesting discussion about learning styles is generated by the above exercise.   Many students realize that they are kinesthetic/tactile learners and can apply learning techniques related to this style, such as taking notes.   Here is a creative example of how one student with a visual style remembered the items.  She made up a story as follows:

We were on a camping trip.  We ate beans in a cup stirred by a paint stick.  We played Frisbee while my brother juggled a tennis ball, football, and a ping-pong ball.  My husband, the musician, played with the castanets and chimes.  A blue dragon flew by and then a space ship.  We threw a rock at the aliens and then squirted them with the water gun.  They had spiked heads like the sea shell.  We were rescued by the marines in the helicopter.  Then I flipped the light switch and realized it was all a dream.  
Creativity Exercise

For this exercise, you will need to bring peanuts in their shells for each of your students and a timer.  Review the rules for brainstorming listed in the text and on the “Creativity Exercise.”  For the first half of the exercise, have the students do the brainstorming individually.  Set the timer for 3-5 minutes and challenge them to come up with 10 answers before the time is up.  Half way through the time, remind them that they should have at least 5 answers.  Remind the students that they can be wild and crazy and come up with unusual answers.  Challenge them to use their imagination.

At the end of the time allowed, ask them to place an asterisk (*) next to their best items.  Ask for volunteers to share their best answers.  Here are some answers that have been given in the past:

How is this peanut like me?

It is wrinkled, like me.

It is brown, like me.

It cracks under pressure.

What you see is not always what you get.

Everyone is different.

It just sits in class.

For the second half of the exercise, do the brainstorming as a group and have students write down ten answers that they like the best.  Pose the question, “How is this peanut like going to college?” and ask for answers from the class as a whole.  Remind students that they can steal other’s ideas, add to them or change them around.  For a warm-up, share some of these ideas:

How is this peanut like going to college?

It’s rough.

There are 2 nuts inside; one is the teacher and the other is the student.

We’re all nuts to a degree.

We both went to _________’s class today.

College drives me nuts.  

After the brainstorming exercise, go over the other ways to cultivate creativity:

Serendipity


Relaxed attention

Idea Files


Visualization

Journal


Critical Thinking

Reading
Samples:  How is a peanut like you?  

Sometimes college can make me break out in hives, go into convulsions and foam out the mouth, just like peanuts

It’s brown like me (I’m Mexican)

1. After a day at work I am salty.

2. I also make messes.

3. I also have a surprise inside.

Peanuts come in all different shapes and sizes which make them each unique and I am unique as well.

Peanuts are an All-American baseball eating food, and I'm an All-American girl who happens to love baseball. 

I don't see well (Mr. Peanut has a monacle)

I'm shaped like a peanut and I make peanuts for a living.

Goes great with beer, again kidding, but really once you have been

introduced, you just cant get enough! HaHa

The peanut has a lot of diffferent uses. Oil, Snack, PeanutButter, etc.  I also have a lot of different sides: Daughter, Sister, Wife, Mommie, Counselor, Minister, Entrepreneur, Advocate, College Student, etc.

How is a peanut like college?

You can take it with you wherever you go

A peanut is like going to college in that it is hard to get inside.

The bumpy exterior of the peanut shell is like the proverbial bumps of life in college. Once inside, there are many decisions that need to be made, much like which peanut you should eat first.

Peanuts can be made into creamy or chunky peanut butter and college can sometimes go smoothly and then other times it can be bumpy.

Some people don’t like peanuts, but they like peanut butter, just as one might dislike school, but they will enjoy the outcome of a college education.  

1) At our college, our campus is small on the outside and good on the inside - we are getting a great education; 2) There are a lot of "nuts" on our campus; 3) the peanut is like a textbook - you have to crack it open to get to the information (good stuff) inside

After paying for college (at least in my case) peanuts are all I can afford.

A peanut is like going to college because it may take a while to get to the good part, There are always a couple of nuts, and there are always people who get cracked and end up disappearing.

Sensing and Intuition: The Apple Exercise
Bring an apple to class as a prop.  Show the apple to the class and ask students to write about it for 2 minutes.  Generally the sensing types will write a description based on their senses (what they can see, hear, taste, and touch).   Read the sensing student examples below and then ask sensing students in the class to read what they have written.   They will often give facts about the apple.    

Then read the samples below from intuitive students.  Then ask intuitive types to read what they have written.  These types often go beyond the facts to describe associations connected with apples.  They rarely just describe the physical characteristics of the apple.  Use the student comments to further describe the intuitive type.     

Be careful when giving directions to this exercise.  Do not ask students to describe the apple or all students will focus on description rather than using their intuition.  Also remember that some students are combination types so they may describe the apple in both a sensing and intuitive way.  It is helpful to give examples of sensing type answers and ask if any sensing types wrote similar answers.  Do the same for intuitive answers.  You can use any other object for this exercise.  Any fruit is good for this exercise since you can describe it using all the senses or add any creative insights.  

Here are examples of what sensing students in my class wrote about the apple:

The apple is colored red and yellow.  It has a small stem and doesn't look like it is completely ripe.  It has a sticker on it and it is relatively small.  

The apple is yellow, red, round, tasty, and healthy.  It smells fresh and tastes good.  

The apple is red and yellow, almost gold.  One side is red and slowly mixes into the yellow.  The stem is curved at a 90-degree angle.  One side is larger than the other.  

Here are examples of what intuitive students in my class wrote about the apple:

This apple has made a long journey.  Its life began as a seed thrown into a desolate field by a young boy who was enjoying the apple on a summer night.  The boy was the son of a farmer who owned an apple orchard.  

The round apple flew across the room as it left my hand.  All you could see was a red and yellow blur as it went by.  Then "Pop," the apple hit Stephen right in the head.    

There’s an apple sitting there

Without a care

No legs or feet

It’s red and round

It has no face to smile or frown 
PAGE  
1

